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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF PARAPARAUMU BEACH SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2022 

 
 
The Auditor-General is the auditor of Paraparaumu Beach School (the School). The Auditor-General 
has appointed me, Glenn Fan-Robertson, using the staff and resources of BDO Manawatu, to carry 
out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 22, that comprise the 
Statement of Financial Position as at 31 December 2022, the Statement of Comprehensive Revenue 
and Expense, Statement of Changes in Net Assets/Equity and Statement of Cash Flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to entities 
that quality as tier 2. 

 
 

Our audit was completed on 7 June 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
 



 
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 
the audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 



 
 

• We assess the risk of material misstatement arising from the school payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of material 
errors arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement of 
Responsibility, Members of the Board, Kiwisport / Statement of Compliance with Employment Policy, 
and Analysis of Variance, but does not include the financial statements, and our auditor’s report 
thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New 
Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Glenn Fan-Robertson 
BDO Manawatu 
On behalf of the Auditor-General 
Palmerston North, New Zealand 



School Name: Paraparaumu Beach School 2022 School Number: 2948

2022 NAG 1- TARGET

TARGET: Year 3-8 Girls’ Achievement in Maths
To improve achievement and confidence in mathematics of Year 3-8 female students, thus increasing achievement against the NZC levels.
Expected Outcomes:
Female students will feel more positive about maths (improved maths identity), which will increase their self esteem and confidence.

BASELINE DATA:

End of 2021 assessment results, against the New Zealand Curriculum levels, highlighted lower achievement levels in mathematics for female
students than male students (Table 1.1). Similar results were noted in our Term 4, 2021 Maths Progressive Achievement Tests (PAT) for Year 5-8
students, which supported the OTJs (Overall Teacher Judgements) teachers had assigned.

Table 1.1 Achievement Against the NZ Curriculum Levels -Gender comparison of Years 1- 8 students as at Term 4, 2021

Student Group - NZC Levels Below expected Curriculum level At and Above expected Curriculum level

Male Students 23% 77%

Female Students 28% 72%

As our school was already engaged in a PLD contract for Mathematics with Cognition Education, it was decided staff would also collect
student-voice on mathematical dispositions. We did this because we wanted to investigate how students feel about maths and their own
performance, especially given the achievement results from 2021. Students completed self-assessments to gather information regarding
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confidence, perseverance, strategy usage and mathematical thinking/communication. Furthermore the results of these self-assessments
highlighted girls’ lower levels of self confidence in maths (Table 1.2).
The school target selected had a dual purpose, to raise the mathematical confidence and achievement levels of our Year 3-8 female students.
Ongoing PLD with Cognition Education would be utilized to adapt programmes to address these needs.

Table 1.2 Self Assessment of Year 3-8 female students levels of confidence in maths as at Term 4, 2021

Confidence
Level

1 Not confident 2 3 4 5 Always confident

Year 3 0% 17% 43% 17% 23%

Year 4 0% 0% 42% 29% 29%

Year 5 2% 17% 52% 23% 6%

Year 6 3% 9% 44% 32% 12%

Year 7 6% 6% 76% 12% 0%

Year 8 3% 10% 56% 23% 8%

The Maths PAT was utilised at the start of 2022 to provide additional information to our baseline data. The disparities we aimed to address are
highlighted in yellow on Table 1.3 below.

Table 1.3 Nationally Normed PAT Maths results - Gender comparison of students Years 3- 8 as at Term 1, 2022

PAT Maths Low Below Average Average Above Average High

National Norm 4% 19% 54% 19% 4%

Male Students 3% 13% 57% 21% 6%

Female Students 3% 21% 63% 10% 3%
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ACTIONS: What actions did we take?

KEY STRATEGIES:
During 2022 our teaching staff received Professional Development in Mathematics delivered by Cognition
Education. This professional development enabled teachers to understand pedagogical practices, identified as
effective in research, and implement this new learning in their classrooms.

● Talk Moves - a method to promote rich, dialogic talk which supports students to make sense of complex
ideas. Includes wait time, turn and talk, revoicing, reasoning, adding on, repeating, revising thinking

● Promoting Positive Mathematical identity/Growth Mindset
● Student Misconceptions (using PAT data)
● Number Talks - focuses on thinking about mathematical relationships, rather than rewarding the speed at

which some students arrive at an answer. Promotes engagement of all students - of all ability levels.
Requires students to solve problems mentally and use “Thinking Thumbs” to indicate their progress. The
“thinking thumbs” strategy stops some students from blurting out answers which interrupts the thinking
time of others. This strategy is better than having students merely raise their hand when they have the
answer, as this often has the adverse effect of halting other students' thinking process because they believe
the answer has already been attained. Students are asked to share/communicate their thinking - so any
misconceptions can be addressed and the range of strategies employed can be explored.

Assessment/Tracking during 2022:
● Use PAT data from Term 1 as formative assessment to inform planning
● Use PAT data from Term 4 to measure progress and achievement
● Use End of 2022 Achievement data (OTJ’s) against the NZ Curriculum levels
● Students will self-assess their engagement, ability and confidence in Term 4

OUTCOMES: What Happened?

The end of 2022 Achievement data against NZ Curriculum levels (Table 1.4) showed some small gains. Whilst this was pleasing, the PAT maths
results showed both increases and decreases in understanding (Table 1.5). Deeper analysis of the ‘Item Reports’ for each cohort level (using the
NZCER marking website) revealed which of our female cohorts were experiencing the most difficulty and in which strands of the maths curriculum.
The following findings were discovered for our female students:

● Number Knowledge: Only Year 8 girls struggled with Number Knowledge questions, particularly when decimals and fractions were involved.
All other Year Levels showed strengths and/or excellence in this strand.
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● Number Strategies: Year 5 and 8 girls experienced difficulty with Number Strategies. Year 8s showed weaknesses with questions involving
percentages, division and ratios. Whereas Year 5 students stumbled on word problems and knowing which mathematical operation to
employ. All other Year Levels showed strengths and/or excellence in this strand, especially in Years 3 and 6.

● Algebra: Only Year 6 girls struggled with Algebra questions in this test, particularly when there was an unknown quantity to be determined.
Spatial sequencing also proved difficult for these Year 6s which was surprising. All other Year Levels showed strengths and/or excellence in
this strand.

● Geometry and Measurement: Year 8 girls experienced some difficulty with concepts in this strand, stumbling on questions involving
rotation, temperature and volume. All other Year Levels showed strengths in this strand, especially in Years 3 and 5.

● Statistics: Year 7 girls experienced some difficulty in statistics, including errors reading pictogram graphs and understanding averages. All
other Year Levels showed strengths and/or excellence in this strand.

Clearly our Year 8 girls were experiencing problems across a number of mathematics strands. Conversely girls in Years 3 and 4 experienced the
most success across all strands.

Table 1.4 Achievement Against the NZ Curriculum Levels -Gender comparison of students Years 1- 8 in Term 4, 2021 and 2022

NZC Levels End of 2021 compared with end of
2022 results

Below expected Curriculum level At and Above expected Curriculum level

Male Students - End of 2021 23% 77%

Male Students - End of 2022 20% 80%

Female Students - End of 2021 28% 72%

Female Students - End of 2022 26% 74%

Table 1.5 Nationally Normed PAT Maths results - Gender comparison of students Years 3- 8 in Term 4, 2021 as at Term 4, 2022
NB: Table show term 1 percentage -- Term 4 percentage

PAT Maths Low Below Average Average Above Average High

National Norm 4% 19% 54% 19% 4%

Male Students- End
of 2021

3% 13% 57% 21% 6%
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Male Students- End
of 2022

4% 20% 48% 24% 4%

Female Students- End
of 2021

3% 21% 63% 10% 3%

Female Students- End
of 2022

4% 19% 59% 16% 2%

Table 1.6 highlights some growth in confidence for our Year 3, 5 and 7 girls in 2022. However the growth in confidence was not across the board
and in fact decreased for other year levels. Whilst we remain mindful that this self assessment is only a snapshot in time, we know more work
needs to be done in raising the maths confidence of our girls. Defining why these increases and decreases occurred is difficult to ascertain, however
we still felt it was important to repeat this self assessment. In the future we believe it would be more beneficial to run focus groups alongside the
self-assessment task. This will enable staff to take results from purely interesting to informative.

Table 1.6 Self Assessment on female student’s levels of confidence in maths Years 3-8 as at Term 4, 2021 vs. Term 4, 2022

Confidence Level 1 Not confident 2 3 4 5 Always confident

Year 3 cohort
(Year 4 in 2022)

2021 -0%
2022 -0%

2021 -17%
2022 -8%

2021 -43%
2022 -42%

2021 -17%
2022 -35%

2021 -23%
2022 -15%

Year 4
(Year 5 in 2022)

2021 -0%
2022 -8%

2021 -0%
2022 -17%

2021 -42%
2022 -63%

2021 -29%
2022 8%

2021 -29%
2022- 4%

Year 5
(Year 6 in 2022)

2021 -2%
2022 -3%

2021 -17%
2022 -3%

2021 -52%
2022 -68%

2021 -23%
2022 -26%

2021 -6%
2022 -0%

Year 6
(Year 7 in 2022)

2021 -3%
2022 -10%

2021 -9%
2022 -11%

2021 -44%
2022 -53%

2021 -32%
2022 -21%

2021 -12%
2022 -5%

Year 7
(Year 8 in 2022)

2021 -6%
2022 -10%

2021 -6%
2022 -15%

2021 -76%
2022 -40%

2021 -12%
2022 - 25%

2021 -0%
2022 -10%
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Year 8
(Year 9 in 2022)

2021 - 3%
2022 - left primary

2021 - 10%
2022 - left primary

2021 - 56%
2022 - left primary

2021 - 23%
2022 - left primary

2021 -8%
2022 - left primary

REASONS FOR THE VARIANCE: Why did it happen?

While some small gains were made, our female cohort still lagged behind our male students in mathematics achievement (against the NZC levels)
after the 12 month period. The information collected on confidence levels was an interesting stand-alone piece, however, it needed to be aligned
with the self assessments from our male students. Embracing this practice would have provided comparative information and fed into richer
professional discourse. The most valuable information was provided within the PAT Item Reports, which highlighted the curriculum strand strengths
and weaknesses for each year level cohort.

Covid disruptions, lockdowns, mask wearing in senior classes and general wellbeing (both staff and student) have impacted on engagement and
achievement, particularly for our older students. The impacts of the pandemic cannot be overlooked; they are significant and have been seen in
achievement data nation-wide.

Our PLD contract with Cognition Education has not been embraced equally by all staff. New pedagogical theory and practice can be hard to
implement, however, this PLD does reflect current changes within NZ Maths Curriculum, including the concept of a “Maths Diet, which need to be
reflected in our practice.

EVALUATION: Where to next?

Staff will continue the practice of deeper analysis using Item reports for the PAT maths tests. This practice however needs to be adopted in Term 1
for formative assessment purposes rather than Term 4 (summative assessment).

Our school will also continue to collect student-voice on mathematical dispositions such as self confidence, however we will look to introduce focus
groups to provide deeper qualitative information.

PDL in maths will continue to the end of 2023.
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